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THE CONSTITUTION OF INDIA
PREAMBLE

WE, THE PEOPLE OF INDIA, having solemnly resolved to constitute:India into a '[SOVEREIGN
SOCIALIST SECULAR DEMOCRATIC REPUBLIC] and tosecure to all |ts citizens:

JUSTICE, social, economic and political;

LIBERTY of thought, expression, belief, faith and worship; _

EQUALITY of status and of opportunity; and to promote among therrf all

FRATERNITY assuring the dignity of the individual and the? [unity and integrity of the Nation];

| .IN OUR CONSTITUENT ASSEMBLY this twenty-sixth day of November, 1949, do HEREBY ADOPT,
ENACT AND GIVE TO OURSELVES THIS CONSTITUTION. ;

1. Subs,bythe Constitution (Forty- -Second Amendment)Act. 1976, sec. 2, for "Sovereign Democraluc Republic” (w.e.f. 3.1.1977)

2. Subs, by the Constitution (Forty-Second Amendment) Act. 1976, sec. 2, for* "unity of the Natlon (w.e.f.3.1.1977)
THE CONSTITUTION OF, INDIA
Chapter IV A
FUNDAMENTAL DUTIES s
ARTICLE 51A e

Fundamental Duties - It shall be the duty of every citizenof India-

(a) to abide by the Constitution and respect its ideals and inslitutions"thé National Flag and the National
Anthem; '

(b) tocherish and follow the noble ideals which inspired our natnonal struggle forfreedom
(c) touphold and protectthe sovereignty, unity and integrity of India; o
(d) todefend the country and render national service when called upon to do's‘o- '

(e) to promote harmony and the spirit of common brotherhood -amongst all the people of India
transcending religlous, linguistic and regional or sectional dlversmes to renounce practices
derogatory to the dignity of women; .

(f) tovalue and preserve the rich heritage of our composite culture;

(9) to protect and improve the natural environment including forests; Iakes rlvers wud life and to have
compassion for living creatures; .

(h) todevelop the scientific temper, humanism and the spirit ofmqu:ry and reform
(i) tosafeguard public property and to abjure violence; '

() o strive towards excellence in all spheres of Individual and col!ectlve acllvny so that the nation
constantly rises to higher levels of endeavour and achievement;

'(k) who is a parent or guardian to provide opportunities for education to hls/her child or, as the case may
be, ward between age of six and forteen years. .

1. Ins. by the constitution (Eighty - SixthAmendment)Act, 20;)2/54 (w.e.f. 12.12.2002)
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1.1 CBSE Curriculum

CBSE curriculum reflects the nation's shared vision of education rooted in the Constitution of India and
aligned with the aspirations of the National Education Policy (NEP) “2020. The National Curriculum
Framework for School Education (NCFSE) 2023 has been developed as a foundational document for
realising the vision of NEP' 2020 in school education. As articulated in'the'NCFSE 2023, curriculum
encompasses the entirety of students’ organised experiences ‘in school including goals, content,
pedagogy, assessment, school culture, and learning environment, . "o

In alignment with this national framework, CBSE has adopted the principles, .stage design, Learning
Standards, and assessment approach articulated therein. It is’ being implemented in a phased and
Systematic manner across classes and domains. In this - perspective,” curriculum is a coherent and
integrated design that aligns with the: v L

® Aims of Education L CL'Jrri'cular'Gc).é'ls.& Competencies

® Learning Outcomes © Pedagogjcal'Ap'proéches

® Assessment Practices © School Culturé:& Processes

CBSlE Secondary School Curriculum, therefore, seeks to operationalisé:the}vi.sion of NEP 2020 through
the structured guidance of NECFSE 2023, aiming to develop learners who are rational, ethical, creative,
compassionate, aware of their Indian roots, and prepared for democratic, cultural, and economic
participation in a rapidly changing world. / ER )

The curriculum is guided by clearly defined Learning Stan’dards..ensUri_hg'.a‘rﬁeéhingful flow from broad
educational aims to measurable competencies and learning outcomes, thereby strengthening coherence
between teaching, learnir}g, and assessment. toE, s ’]

1.2 Salient Features of the CBSE Secondary School C‘urriculum

In consonance with the principles and stage-specific expe.c@at'i‘ons'o'f ; ICFSE 2023 and as part of its
. phased implementation roadmap, the CBSE Secondary School Curricyl

um Indicates CBSE’s roadmap
for NCFSE implementation and strives to: '

@ Align viith' Learning Standards and
Competency-Based Education
Struqture curriculum around clearly defined
- Curricular Aims,:' Goals, Competencies, and
Learning Outcomes.

(1B Promote Holistic Development

Foster intellectual, physical, socio-emotional,
ethical, and aesthetic growth, ensuring
mind-body well-being and balanced holistic
,development.




m Encourage Conceptual Understanding

Reduce content load to core essentials and
enable deeper disciplinary understanding
through inquiry, discussion, and application.

m Transform Assessment Culture\

Shift assessment from testing memorisation to
evaluating competencies - and higher-order
thinking. Promote assessment ‘as’, ‘of’ and ‘for’
learnipg, in alignment with .emerging Board
examination reforms. e

07 Strengthen  Constitutional ~ Values

and Democratic Participation

_Integrate ethical reasoning, .Fundamental
Duties, citizenship values, inclusion, empathy,
and pluralism into currigular processes.

Integrate Art, -Physical Education,

and Well-being as Core Areas ;
Recognise Art . Education _and _ Physical
Education as integral curricular areas with
defined learning .” - standards. and
performance-based asse'ssrxnent's.

Advance En\)ironfnental Literacy
and Sustainable Practices

Develop environmental .~ awareness,

interdisciplinary understanding, and action
- oriented capacities for sustain.a.ble living..

Ensure Inclusive -and. Equitable
Education ST
Promote inclusive practices’ .responsive to
diverse learners, socio-e_conomic contexts,

and varied abilities. s w e T

—+

@3 Adopt Effective and Engaging Pedagogy
Promote experiential, inquiry-driven, discussion
based, project-based, arts-integrated, sports-in-

tsgrated, arid activity-based learning appropri-
ate to the Secondary Stage.

Ty Foster Rational Thought and
Autonomy

Develop critical _thinking, logical reasoning,
creativity, and informed decision-making .arLd

reflective capacitie

i i, '
m Promote Multidisciplinary and Flexible
Learning Pathways

Enable flexibility and choice across subject
groups in the Secondary Stage while ensuring
both breadth and disciplinary depth.

o

1 Embed Vocational Education and

— respect
< /(ntegrate vocational capacities, work-based

learning, and exposure to local crafts and

“ndustries, aligned progressively with future

world of work.
-

\ \

o) Promote Multilingualism and Cultural
@ Rootedness

Encourage multilingual proficiency, including

Indian languages, strengthening cultural

literacy and pride in India while nurturing
global citizenship.

Leverage Educational Technology,
Computational Thinking, and Artificial
Intelligence

A4

Integrate educational technology meaningfully
while - preserving strong teacher—student
engagement. Establish Computational Thinking
(CT) _and Artfficial Intelligence (Al) as core
compulsory competencies up to the Secondar_y‘

stage, fostering algorithmic thinking, data
literacy, and ethical Al use etc.




1.3 Curricular Areas at Secondary Leve|

Education, Physical Education and Well-being, Vocational Education, and Interdisciplinary Areas
Operationally, the Secondary School is envisioned as a learner- e

o . ; ner-centred:spac i
dosion by resiience, enterprise, sportspersonship, ang aesthetic sensibity. Sehonte 2y Encolraed i

des;gnt‘contextual.and expe{zrit_ential legrning environments that connect knowledge with real-life
spplcation. supporting students in becoming autonomous, r esponsible, and future-ready citizens.

[ ~

Thyerefore, for the purpose of fostering core co
éncompasses major learning areas as under:
'3

mpetencies in lea[ne'rs,- this curriculum

a
ts—guided by the stage-wise design and Learning Standards. of: the NCFSE 2(r)y2§.a$'
operationalise the recommendations of NCFSE 2023, CBSE issued. Circular No. Acad-30/2025
dated 22 May 2025 laying down Implementation Guidelines for‘Language Instruction under
NCFSE-2023 across Foundation, Preparatory and Middle-to-Secondary Stages.

\ :
In accordance with this circular and NCFSE’s multilingual vision, languages are organised
through a structured three-language framework across stages :viz, R1, R2 and R3.

As per the recommendations of NCFSE-2023, two_ out of these tﬁree languages must be
languages native to India. E

In continuation of the Board’s phased implementation of multilingual education, R3 (Third Lan-
guage) shall be made compulsory from Class VI with effect from Academic Session 2026-27,
ensuring that every learner studies at least two Indian languages.: The same cohort shall

continue R3 progressively up to Class X, Thbe implementation schedule, as notified by the
Board, shall be as follows:

Ji

——
Table 1
Academic Session | Class in which R3 is Compulsory -
i 2026-27 Class VI ‘
2027-28 Class VI, VII
2028-29 Class VI, VIl, VIIl
2029-30 Class VI, Vil, Vill, IX
2030-31 Class VI, VII, VIll, IX, X




; ) — e
This phased introduction ensures smooth curricular transition and alignment wilth Secondary Stag
. assessment reforms. 9

Students in Classes IX-X will study three languages. The languages chosen at R1 anldvF;|2 must be
different, i.e., the same language cannot be offered simultaneously at more than one level.

Choice of Language (from Table 7 ahead) from 2026-27 to 2028-29
R1: Any Language from the opes offered by CBSE
R2: Language other than the one offered as R1

Choice of Language (from Table 7 ahead) from 2029-30, including the R1 and R2
R3: Language other than the ones offered as R1 and R2

, '

Until NCERT develops fevel-specific textbooks for different languages, the same NCERT textbooks
. will be used for both R1 and R2 levels. (Please refer to the list in table 7). However, the Board
n examinations for R1 and R2 in 2028 will differ for class X, even though they are based on the same
textbooks; for example, students will study Textbook Kaveri (English class IX) at R1/R2 Ievgl. Based
on the same textbook, Syllabus will be different for R1 and R2 levels and the assessment will alt.so. l_)e
different for the two levels, i.e. R1 and R2. SQP and MS for class IX will also be provided at the initial
transit‘on phase.. . - / : !

e

Till the above scheme.is fully operational, i.e. for students currgntly in class VII and higher, it is
compulsory that all students must have studied three languages up to class VIIl. Those students who
could not clear the third language in class VIl and have been promoted to class IX, shall be qxamined
by the concerned schools at the end of Class I1X in the same syllabus and textbooks as prescribed for
m class VIII. Those who are still unable to clear the third language at the end of class IX may be given
another opportunity in class X. No student shall be eligible to appear in the Secondary School
—Examination sf the Board at the end of class X unless she/he has passed in the third language, This
arrangement to continue till R3 is introduced in cl&ss TX, i.e. 2029-30. However, CwSN are exempted
from the study of the second and third languages;

For Regional Languages, the Board will continue to prescribe the textbooks being followed in classes
IX and X in the respective State Boards where the language is taught, till the time NCERT textbooks
m imthese languages: are available, Schools are also advised to bring to the notice of CBSE the
thanges, if any, brought out at the commencement of the session by the respective State Boards, in
the textbooks of the language of their State. Schools are directed to strictly follow the textbooks
prescribed by CBSE in its curriculum. Changes, i any, can be adopted only after CBSE notifies it. o




Medium of Instruction (Mol) Option .

In accordance with Section 1.6.1 of NCFSE 2023, and as réiterated int e"CBSE Circular Acad 3‘10/-3:323
dated 22.05.2025 sgﬂools must offer at least one language natiye to’l _dla as _an option for Mediu ;
Instruction from preparatory stage (Grade 3) up to Grade 12, where the primary Mol is not such language.

= : . a2
For example, if the primary Mol is English, then one Indian language may be offered as an opuorTfGFW

up to Grade 12.

. \
Pedagogical and Assessment Approach in Languages

|The NCFSE-2023 emphasises the adoption of multilingual classroom str,étegies, including comparison
across languages, contextual vocabulary development, and the use of rich literary resources. Schqqls are
required to align curriculum materials, teacher training, and assessment practices to reflect multilingual

pedagogy. Assessment in language prioritises comprehension, articuiation, analytical ability, and
application over rote memorisation. 3

Inclusion and RelaXations

Clause 17(i) of the RPwD Act, 2016, states “The appropriate government shall make measures to make
suitable modifications in the curriculum and examination system to meet the needs of students with
disabilities, such as/extra time for completion of examination paper, facility of scribe or amanuensis,
exemption from second and third language courses”, ;

In compliance with this stipulation, suitable curricular and examination modification$ including exemption

from second and third language courses, where applicable, shall be provided to children with special
needs. o

\ /
Mathematics education at the Secondary Stage develops clarity of thought, precision,
logical reasoning, and problem-solving abilities. It enables. learners to recognise
patterns, understand relationships, and model real-world situations using quantitative
and abstract tools. In alignment with the vision of NCFSE 2023, Mathematics is viewed
not merely as a body of procedures, but as a disciplined way of thinking that fosters
rationality and autonomy. :

The curriculum builds strong conceptual foundations in number systems, algebra,
geometry, mensuration, statistics, and probability, while encouraging students to
engage with mathematical reasoning, argumentation, and proof in age-appropriate
ways. Learners develop the ability to formulate problems, choose suitable strategies,
analyse results, and communicate mathematical ideas with clarity. Connections with

science, technology, economics, and everyday life are emphasised to make learning
meaningful and relevant . . .

l



€ Pedagogical Approach

Teaching-learning processes prioritise
conceptual understanding over mechanical
Procedures. Classroom Interactions Include

exploration of” patterns, ' guided dlscovery,
discusslons, use of

pfoblem-solving
manipulatives—and-visual representations, “and
iftegration of technology where appropriate.
Students are encouraged to _explain _their
reEsoning. compare multiple solution strategies,
azﬁ learn construclively from errors. Regular
practice  Is™ balanced  with opportunities: for
Investigation and mathematical thinking. *

accumulation of facts.

Science education at the Secondary Stage nurtures curiosity about the natural world
and develops the capacity to understand it through systematic inquiry. Through the
study of Physics, Chemistry, and Biology, learners explore fundamental principle

governing physical, chemical, and biological processes, while building a scientific
temper grounded in observation, evidence, and logical reasoning. In keeping with the
vision of NCFSE 2023, the focus is on deep conceptual understaniifg rather than the

Students learn to- ask meaningful qudstions, design and interpret investigations,

ﬂ Assossment Approach

Assessment follows the competency-based
principles of NCFSE 2023 and evaluates

underslanding, reasoning, and applicatfon
Question

rather than routine memorisation.
design Includes problem _solving tasks,
case-based items, data interpretation, and

situations reguiringiogicaLjustiﬁcatioa

analyse datd, and evaluate scientific claims. They apply scientific knowledge to issues

refated 1o health, environment, sustainability, and technology, thereby connecting

classroom learning with real-world contexts. Science education thus supports rational
thought, informed__decision-m'aking, and responsible citizenship.

€ Pedagogical Approach \

Teaching-learning processes emphasise inquiry,
experimentation, and experiential engagement.
Laboratory work, hands-on activities,
demonstrations, field observations, modelling,
and problem solving tasks. form. the.core of
pedagogy. Students apa' 1 encoura ‘to
hypothesise, test ideas, intergret- evidence, and
reftecton errors as part of thé learning process.

Collaborative -exploration’ _and ' discussion

ﬂ Assessment Approach

Assessment aligns with the competency-based
design of NCFSE 2023 and evaluates
understanding, application, and reasoning.
Question formats include case-based items,
data interpretation, experimental analysis, and
problem-solving tasks. Practical assessment

emphasises Investigative ™ skills, accuracy of
Observation, Interpretation of results, and
scientific communication. Formative

's'ﬁeng!hen conceptual clarity and analytical

th‘lanng. .

assessment through experiments, projects, and

reflective tasks supports continuous learning
Samaiss . 5

and conceptual growth

L



Learning Standards framework of NCFSE 2023 develops informed, reflective, and
responsible citizens through the study oféHistory, Geography, Political Science, and

Economics.
._—r/

The curriculum fosters rational inquiry, ethical reasoning, constitutional values, and
democratic participation. Learners engage with_disciplinary _methods such as
interpretation of historical sources, spatial and environmental analysis, ugderstap{iljg
of_political_institutions, and econoriiic_reasoning. They examine social, political,
‘economic, and environmental processes, connect local contexts with national gn_d
global developments, and understand Fundamental Rights, Duties, and civic
responsibilities. :

p

a Pedagogical Approach

|

Pedagogy emphasises inquiry-based, discus-
sion-oriented, and experiential learning. Students
analyse primary and secondary sources, maps,
data, and case studies; participate in debates and
collaborative tasks; and undertake projects linked
to real-life and local contexts. The focus is on
interpretation, evidence-based reasoning, and

perspective-taking rather than passive content
reception.

Art Education at the Seonary Sta

cultural heritage.

aesthetic awareness;

and materials;

ge nurtures imagination, :aesthetic sensibility,
cultural literacy, empathy, and socio-emotional well-being. In keeping with the vision of
NCFSE 2023, the Arts are recognised as a core curricular. area, integral to holistic
development, with no separation between curricular and c'o-'cu’rri'cular domains.

The curriculum emphasises three interrelated processes: making art (creation and
performance), thinking creatively in the arts, and appreciating artistic expression.
Through sustained engagement with Visual Arts, Music, Theatre, .and Dance &
Movement, learners experience joy, confidence, persistence, and collaborative
problem-solving, while developing a sense of belongihg,tol_ridia’s rich and diverse

Curriculum design integrates three dimensions of knowledge:
. Perceptual Knowledge — sensory ex
. Procedural Knowledge — skills of creating, performing, -a{nd W§rking with tools

. Conceptual Knowledge — understanding elements and_brinciples such as
rhythm, space, balance, colour, movement, and narrative.

Assessment Approach

Assessment aligns with the competency-based
design of NCFSE -2023 and evaluates
conceptual understanding, analytical ability, ard
application. Tools' include source-based and
case-based questions, data and map
interpretation, structured responses requiring
argumentation, ‘and project-based tasks.
Formative assessment through discussions,

. presentations, and reflective writing supports

continuous learning.

<

v

petiences, emotional engagement, and

Local art traditions serve as a starting point, with gradual: ex.p'a'nsion to regional,
national, and global forms. Arts integration across subjects' is encouraged, with
emphasis on creative process over product. ARV




v

l ' / -
€D Pedagogical Approach
Art pedagogy Is process-oriented, experiential,
collaborative, and developmentally appropriate.
Learning experiences are’ roqted in local culture
fmd resources, while ercouraging exploration,
Improvisation, and interdisciplinary connections.
Teachers function as ‘facilitators who create
engbllng environments, . provide materials and
g_u.ldance. and foster reflection. Workshops, exhl-
bitions, artist interactions, and exposure visits are

Assessment Approach

" /Assessment in Arts Education aims to nurture

students’ creat"ve abilities, artistic expression,
critical thinking, and values such as curiosity,
collaboration, and sensitivity, rather than
focusing only on technical skills. In line with
NCF-SE 2023, it follows a continuous, holistic,
and competency-based approach, integrating
assessment for learning, as learning, and of
learning. Formative assessment is embedded in

' daily classroom processes through activities,

discussion circles, teacher observations, peer

‘ ‘@ Sense of belonging :

and self-assessment, and students’ art journals
that promote reflection and creative exploration.
Summative assessment at the secondary stage
QQQ@S_E@Land practical _components,
;’e‘r?flh_emaluates conceptual understand-
ing of art forms through written or open-book
—pxaminations, while practical _assessmeént
—focuses on demonstration of artistic_skills _in
visual Arts, Music, Dance, and Theatre,
supported by portfolios, artefacts, performanc-
eswmm in_artistic
events. Exact detalls of the assessment
scheme in Arts Education are provided in the
syllabus document of Arts Education. /

encouraged to enrich learning.

Through a good, effective art eduéafion
programme, schools must aim to achieve:

® Joy in exploring and creating artwork
® Imagination and creativity. PR
® Empathy and sensitivity. =

° U_ndersranding of'cdnﬁectiohs with other
disciplines e e T

In glignment with the National Curriculum Framework for School Education 2023
whlch' emphasises multidisciplinary learning, constitutional values, environmentai
consciousness, and the development of rational and ethical reasoning, CBSE
introduces Education in Interdisciplinary Areas as a compulsory componen,t at the
Secondary Stage. Accordingly, “Individual in Society” in Class IX (2026-27 bnwards)
and “Environmental Education” in Class X (2027-28 onwards) shall be implemented
g:r(tjhe sa'rneI coP:jo;\t of students as and when NCERT textbooks become available. The
edagogical and Assessment approac i .
Pedage %f Orrr il pproach shall be informed shortly, subsequent to the

; _/

" Physical Educatidn and Well-being at the Seéondar isti
] / _ y Stage promotes holist

development by mtegratlng. .physical fitness, mental weII-being';, resiliencl

cooperatlgn, and sportsmanship. In alignment with the Aims of School Education ané

the Learning Standards framework of NCFSE 2023, this curricular area is recognised

as a core compohent of school education, with the same rigour an i

other disciplines. ; - 'd PpBpiEtians s

CEIEDD



The curriculum seeks to cultivate a lifelong love for physical activity and sports, ng'e
developing  capacities for  skilful  participation, teamwork, leadership,
discipline, and self-regulation. It integrates structured spons,_i mdlgenou's'gamrelasE
athletics, and fitness practices, along with Yoga and mind-body w_ellness t'radmons.t- a
form an important part of India’s knowledge heritage. Hfaalth‘ education, nutru!lc:n
awareness, and lifestyle choices are embedded to support mforrped and responsible
living. :

At the Secondary Stage, students are provided opportunities to deepfan epga}gement
in chosen sports or physical activities, building competence, strategic thinking, and
collaborative skills. Physical Education contributes directly to the development of

perseverance,  empathy, cooperation, and respect for  diversity. j

~

-

v

a Pedagogical Approaéh

Pedagogy is activity-based, experiential, and
developmentally = appropriate. It includes
structured skill development sessions,
team-based games, fitness training, Yoga
practices, and reflective discussions on health
and well-being. Learning experiences are
inclusive and adaptable to diverse abilities,
ensuring active participation of all students.
Emphasis is placed on practice, feedback, 'self
improvement, and safe engagement.

el

A good physical education programme is
therefore considered important for
everyone, regardless of the field of
interest one wants to pursue in life.
Physical Education In schools must aim to
ach(eve:‘

® Appreciation for physical activity and sports

® Capacities for skillful ennggement in
physical activity or sports

® Resilience /
® Empathy and cooperation |

sses
11

%

capacities, w

) Vocational Educ
The subject Vocational Education at the Seconda
exposure provided during the Middle Stage and progressive
ork ethics, and respect for the dignity of labour: (In alignment with NEP
2020 and NCFSE 2023, vocational education is conceived as education through work,
integrating knowledge, skills, values, and attitudes. As structured in the Grade 8
framework Kaushal Bodh, learning continues across three broad Forms of Work e.g. J

Assessment Approach

Assessment " in: Physical Education and
Well-being is " designed to be continuous,
comprehensive, - competency-based, and
learner-centric, focusing not ohly on physical
performan'ce- but ‘also on conceptual under-
standing, participation, effort, reflection, values,
and social behaviour. Aligned with the principles
of assessment for learning, as learning, and of
Iearriing~req0mmended in NEP 2020, formative
assessment ' “'is. integrated into  daily
teaching-learning - processes through oral
responses, concept checks, wellness diaries,
peer and self-asséssment, and case-study
discussions that promote reflection and critical
thinking. Summative assessment at the end of a
unit or term includes pen-and-paper tests to
assess conceptual clarity, project work involving
inquiry and community-based learning, and
practical demonstrations to evaluate fitness
parameters and sports skills using defined
r T e

Exact details. of the assessment scheme in
Physical Education and Well-being are provided
in the syllabus dgcument of Physical Education
and Well-being.: I . i s

'Edi

s

it

ry Stage deepens the vocational
develops productive




—

\éVOfk with Life Forms, Work with Maéhines and Materials and Work in Human
ervices. :

In Classes IX and X, this structure is extended with greater depth and responsibility.
Students undertake longer-duration, context-based projects requiring planning,
execution, documentation, reflection, and presentation, Emphasis 7s placed on
ammmmmnon of Tearning from other subjects,

ecological and gender sensitivity, and understanding the relevance of skills_in the
world of wark.

A
; \

EB redagogical Approach Assessment Approach

Pedagogy rer'nains. project-based, experiential, Assessment ' prioritises demonstration  of
and community-linked, Students engage with competencies and work-related values over
real-llfe. contexts, resource persons, and local theoretical recall. Portfolios, teacher
enterprises. Learning emphasises' collaboration, observations, presentations, and practical tasks
problem solving, creativity, gnd reflection, with form the coré of é&valuation, with greater
teachers acting as facilitatorg to ‘ensure safety, Wweightage to practical components as compared

inclusion, and equitable participation. -

to theoretical assessment. Continuous feedback
L

and reflection support growth and confidence.

By the end of Class X, learners are expected to

demonstrate competence in selected domains

! of work, appreciation for dignity of labour, and

- o feadiness for further academic or vocational

\ - TN pathways. Details are given separately in the
Salin / . ' syllabus for Vocational Education.

The approach to Vocational '..Educarion in NCF 2023 aims to achieve the following objectives: \

a. Vocariona[capao:fties, knbw/edge, and relevant values will be developed for all students, and this
will create the possibility of their Joining the workforce after school if they choose to. !

b. Provide the possibility. of learning range of vocations—ones that are aspirational, as also those that
are most relevant locally and contextually (if different), also new and emerging vocations. |

c. Provide exposure to various types of work to all students establishing the dignity of work, |

d. Should be implementable with the current reality and resourcing of our schools, while providing a
pathway to the future.

e. Must value the work that many of the children of India already do in their homes and communities.

2.1 Subjects to be offelied:

Classes IX and X constithe:a.fc.'orhbosite course. Students, therefore, should take only those subjects in
Class IX that they intend to continue in Class X. Subjects can be offered from the list of subjects given in
Table XIl ahead. The Scheme of Studies as per the NCF recommendations from 2026-27 till 2030-31 will
be as follows: S -




.

Table 2

"Education

and Well- bemg

$ 27

Existing 2025-26 New 2026-27 -
S. Subjects in Nature Subject in Class IX |Assessment in| Subjectsin | Assessmentin
No. Class X Class IX! Class X Class X
1 | Language 1 Language 1 at School-based [Language 1
R1/R2 levels Internal L School-based
2 | Llanguage 2 Language 2 at Assessment Language 2 (Internal
Compulsory |R1/R2 levels (1A) & Annual ' Assessment (IA)
3 | Mathematics| with Board [Mathematics & Examination Mathemancs and
Exam in ClassMathematics (Ba5|c/ compulsory
(X) Advanced (optional) Standard).  [Board
Rl Examination
4 | Science : Science & Science Science Y
Advanced (optional) I
5 | Social Social Science Social Science
Science ~ A
6 | Skill-based or| Opﬁonalwithlndlwdualsm [School-based [Skill-based or [Optional  with
other Subject| School-based : Internal another- School-based
Assessment |/ IAssessment Subject Assessment
and and
7 | Language 3 compulsory Language 3\ Language3 " lcompulsory
Board Exam (Opnonal up to (Optional up” |Board Exam in
in Class (X)  [2028-29) to 2029-30). [Class (X)
8 |‘Healthand | Compulsory |Art Educatic School-based '}:I«_ezilt_h‘;and;” Compulsory
‘Phys Subjects Internal Physi Subjecis‘having
<| having only IAssessment only school-
/| school-based ' based
assessment assessment

11

12

\Vocational
Education

School-based

' [Assessment

Internal

(IA) & Annual
Examination

Optional Subject

School-pased

IA & Annual
Exam

F?x&m
comptil

P ¥ F&
3 f‘\\\“:(
é%o ules s

Isory)

¥ School-based

sessment

2 (optional)]

Total Number of Subjects for Board
Examination 2026: 07 [05 (compulsory) +

Maxnmum Possible Number of Subjects for Board
Examination 2027: 07 [05- (compulsory)+ 2
(optional)]

*CT & Alasa compulsory subject in session 2027-28

Legend b e
Denotes 'Modulg;.,—Compulsory subject | Compulsory Optional | Maximum Possible
with Annual/ Board | subject with subject : | number of subjects
Examination school-based for Board Exam
assessment
)




Table 3

Sesslon 2027-28"

Subjects in Class IX :

Assessment

SUbJECtS in Class X

Assessment

Language 1 at R1/R2
Level

School-based Internal

. |Assessment (IA) &

Language 2 at R1/ R2 '
level

IAnnual Examination

Mathemancs &
Mathematlcs
Advanced(opnonal)

IScience &
Science
Advanced(optional)

Social Science

Language 3 (Optional
up to 2028-29) :

Language 1 at R1/ R2
Level

Language 2 at R1/ R2
level

School-based Internal
Assessment (IA) and

Mathematics &
Mathematics Advanced
(optional)

/

/

compulsory Board
Examination

Science &
Science
Advanced(optional)

Social Science

Language 3 (Optional up
to 2029-30)

0

Individuals in Society: :

School-based 1A

Enwronmental
Educa’aon

-*Ischool-based IA

| CT & Al

- School-based Internal
*. |Assessment (IA) &
- |Annual Examination

A,rt‘;qucgﬁonf' i
ST o5 jsame as 20\26-27

Assessment scheme —

WeII belng

7

:Physlcal Education and

Vocational Education

School-based Internal
Assessment (1A) and
compulsory Board

Vocatlonal Educaﬁon'. 7

Assessment scheme —
_lsame as 2026-27

Optional Subject

Examination

Optional Subject

f}'cho_ol-'ba_sed Internal
. IAssessment. (IA) &

lAnnual Examination

Maximum Possible Number of Subje

cts for Board Examination 2028: 08 [06 (Compulsory, inc[uding :
d level papers) + 2 (optional)] ’

maximum two advance

Legend l

Maximum Possible

Denotes

combulsoi'y'subjéct
with Annual/ Board

exam

[——p e

Compulsory subject with
school-based assessment

Optional
subject

Number of subjects for
Board Examination




Table 4

§essloh‘2028-2‘9

Subjects in Class IX Assessthent Subjectsin Class X - |- . .As;essment
. R1/R2( .. . .
Language 1 at R1/R2 Level Language 1 at R1/F L . ,
School-based Internal |Level Lo 5ch'oo‘|-,based Internal
~ - Assessment (IA) & . {Assessment(IA) and
Language 2 at R1/R2 level |Annual Examination [language 2 at R1/R2 compulsory Board
level . Examination
Mathematics & Mathematics &'
Mathematics Advanced Mathematics. . ks
(optional) Advanced »(c‘:p'\cio'nalr .
. N : | a “* ....'.’:-L...
Science & ‘ Science & - SR
Science Advanced (optional) Science

Advanced(optional) o

Social Science Social Science -

¢ ISchool-based IA

' School-based Internal [CT & Al T School-based Internal

Assessment (IA) & A;sessment (1A) and
Language 3 (Optional up to |Annual Examination Language 3 (Optional compulsory-Board

2028-29) up to 2029-30) - Examination

Art Education Assessment scheme — [A
[same as in 2026-27

School-based Internal
Assessment

' Physical Education and

Vocational Educafon School-based Internal Vocational School-based Internal
Assessment (1A) & Education Assessment (1A) and
Annual Examination ‘|compulsory Board
Optional Subje(ct

Optional Subject Examination

Maximum Possible Number of Subjects for Board Examination 2029: : -
09 [(07 Compulsory, including maximum two advanced level papers with 3+1 h'rs examinations) + 2

(optional)]
Legend
Denotes Compulsory - Compulsory subject Optional : | Maximum Possible
! subject with with school-based Subject Number of subjects .
Annual/ Board assessment for Board Examination
Examination




Table 5

Sessio

n 2029-30

v |

Assessment

Subject in Class IX

IAssessment

Subjects in Class X

Language 1 at R1/ R2
Level

e ‘lnternal

Ischool-based

Language 2 at Rl/R2 IeveI

‘IAnnual
- [Examination

Assessment (IA) &

Language 1 at R1/R2 Level

Language 2 at R1/R2 level

school-based Internal
Assessment (IA) and
compulsory Board
Examination

Language 3 at R3 Level

. Ischool-based

Mathematics &
Mathematics

Mathematics
Advanced(optional)

scheme as in 2027-
28

Science &
Science Advanced
(optional)

Social Science

" [Internal
assessment lAdvanced(optional)
Mathematics & Assessment Science &

Science Advanced
(optional)

Social Science

Environmental Education.
W in 2027-28

Assessment scheme as

Individuals in Society ¢

Assessment
scheme as in 2026-

CTSTAI

/
/

27

Art Educatlon

Physncal Educanon and
Well-being «

Nocational Education :

9

CT & Al

School-based Internal
Assessment (IA) and

Language 3 (Optional up
to 2029-30)

o

compulsory Board
Examination

Art Education

School-based Internal

Physical Education and
\Well-being

—Assessment (IA)

/

\Vocational Education

Assessment scheme as
in2027-28

Optional Subject

School-based Internal
Assessment (IA) and
compulsory Board

Exam

Optional Subject

" [Examination

School-based
Internal
f\ssessment (I1A) &
IAnnual

\

Maximum Possible Number of Subjects for. Board Examination 2030;
09 [(07 Compulsory, including maximum two advanced level papers with 3+1 hrs

examinations) + 2 (optional)]

Legend :

Denotes Compulsory Compulsory Optional Maximum Possible
subject'with subject with Subject Number of subjects
Annual/ Board. . | school-based for Board
Exafpination assessment Examination




Table 6

Session 2030-31

Subject in Class IX

IAssessment

ubjects'In Class X

-JAssessment

Language 1 at R1/R2 Level

‘School-based

Internal

Level

Language 1 at R1/ R2{School-based Internal
": [Assessment (IA) and

Language 2 at R1/R2 level

Assessment (1A) &
Annual
Examination

level

Language 2 at R1/ R2[compulsory Board
"' [Examination

Language 3 at R3 Level

N

School -based
Internal
assessment b

Language 3 at R3
Level

:School -based Internal
i [assessment

Mathematics & Mathematics
Advanced (optiona

School-based

7

IScience &
Sci/e‘nce Advanced (optional)

Mathematics &

, School-based Internal
"JAssessment (IA) and

compulsory Board

Social Science

Internal Mathematics

Assessment (I1A) &|Advanced (optional)

Annual Science & :

Examination Science Advanced
’ (optional)

.[Examination

Social Science

Individualsin Society

Environmental
Education

SR

' “lAssessment scheme as
©:fin 2027-28

JAssessment scheme as

Assessment :
scheme as in :lin 2028-29
2027-28 1

|Assessment
‘[scheme as in
[2026-27

{JAssessment scheme as
:lin 2026-27

Vocational Education

‘Well-beir

\Vocational Educatior)

Optional Subject

ISchool-based
Internal
IAssessment (I1A) &
Annual
Examination

Optional Subject

:|School-based Internal
‘JAssessment (IA) and

{ compulsory Board

: Examination

Maximum possible Number of Subjects for Board Examination 2031: 8 [(07 Compulsory,
including maximum two.advanced level papers with 3+1 hrs examinations) + 1 (optional)]

|

Legend

Denotes

Compulsory
subject with
Annual/ Board
Examination

Compulsory
subject with
school-based
assessment

Optional
-Subje’c;

‘| Maximum Possible

Number of Subjects

'| for Board Examination




‘x ;
Instructions [

3 ) 4 /
The external examination conducted by CBSE/at the end of Clags X shall be basgd on the
Prescribed syllabus and the competencies for Class X for the respective academic session.

!

All candidates shall be required to appear in both components of assessment, namely, the
Internal Assessment and the External/Annual Examination conducted by the School or the Qoard,
as applicable. No candidate shall be declared successful unless he/she has appeared in and

completed both components of assessment in accordance with the prescribed Scheme of
Examination, . . .~ -

Schools situated' in fo'relgn countries may offer one compulsory language native to lndiq in Iieu‘of
the requirement - of two Indian languages applicable to schools located in India.

Special Case: While it is desirable that the same scheme of language is adopted, under
exceptional circumstances,.for students returning from foreign schools where the 3rd language
studied by a student till class VIIl or class IX Is not available in the domestic school, such students
may be exempted,.on a case-by-case basis, as per approved norms, at the request of the school.

However, such students will be required to study the total number of subjects as stipulated in the
Scheme of Studies. . - . ’

Subjects at two levels: From the academic session 2026-27, the Subjects Mathematics and
Science and their‘aSsessments are being offered at two levels:

Mathematics and Science
The subjects. 'Mathematibs and Science as given in the tables 2 to 6 a'lt the
Preceding pages, refer.to the standard Mathematics and Standard Science

Course. These will cover the common prescribed syllabus, will be compulsory
and will be studied by all students.

€8 Mathematics Advanced and Science Advanced:

will be optioﬁal, and meant for students who wish to study additional topics
beyond the common syllabus. The details are as follows:

Subject Nature Syllabus Assessment <
Mathematics Compulsory (to | Common standard | 80 marks (School-based Annual in Class IX of
be studied by all | Content 2026-27 onwards  /Board Examination in
students) Class X of 2027-28 onwards); 3hrs duration
Science Compulsory Common standard | 80 marks (School-based Annual in Class IX of
( to be studied | Content 2026-27 onwards  /Board Examination in
by all students) Class X of 2027-28 onwards);3hrs duration_
Paper * | Nature - Syllabus Assessment
Mathematics Optional Additional Content | 25 marks (Board Examination in Class X of
' / N
Advanced i 2027-28 and onwards);1 hr duration; all
‘ ,H/OTS questions -
, j /
Science Optional Additional Content | 25( Board Examination in Class X of 2027-28
‘Advanced : and onwards);1 hr duration; all HOTS
» questions
——




Vii.

|

__1/
/ (
1. All students (whether opting for Advanced or not) will appear in a common final examination
(Board in class X/ school-based annual examination in Class IX of 80 marks, 3 hours).
In addition, students opting for the Advanced level will take an additional examination of 25
marks (1 hour) at a higher level, based on the prescribed content.
2. Thus, the examination in Mathematics and Science will be offered at two levels—Standard

and Advanced at class IX (2026-27 onwards) and Mathematics Advanced and Science
Advanced at class X (2027-28 onwards). Students can choose none/one/both subject/s at
viz., Advanced Level, (none; Maths Advanced/Science Advancéd; Maths Advanced and

Smence Advanced) .

3. A candidate securing 50 % and above marks for the optional Advanced Examination shall
have the following recorded in the marksheet: The Advanced Level has been
successfully cleared. (This text is tentative and may vary). However, the marks obtained
in the Advanced Examination shall not be added to the overall aggregate or total

score. In case a candidate secures less than the prescribed criteria, no reference to

the Advanced Level shall be reflected in the marksheet.

4. This two-level structure will not apply to the internal assessments of 20 marks in
Mathematics and Science conducted at the school level in Class X.

5. From the academic session 2026—27, the scheme of two-levels , i.e. Mathematics Basic
and Mathematics Standard examination, will be discontinued. However, students of
Class-X in 2026-27 will only continue under the existing scheme and may opt for
Mathematics Basic, as applicable for the academic year 2025 26.

|

I a student fails in any one of the three compulsory subjects (i.e.; Science, Mathematics and Social
Science) and passes in the optional subject (if offered as 1_1,th'op'tional subject), then that subject
will be replaced by the optional subject and the result“éf. Class' X,Board examination will be
computed accordingly provided that students have cleared lhree Iéng'uages as stipulated.

Introduction of Computational Thinking' and Atrtificial Intelligence (CT & Al):

From the academic session 2026—27, schools are directed to introduce Computational Thinking
and Artificial Intelligence for students of Classes il to Vlil in a developmental age-appropriate,
and competency-based manner, in alignment with the National Education Policy (NEP) 2020 and the
“National Curriculum Framework for School Education (NCFSE 2023) Computational Thinking will
serve as the foundational skill, with CT integrated across subjects in Classes IlI-V, and advanced
CT, along with foundational Al literacy, introduced in Classes VI-VIII through worksheets, projects,
and classroom activities. The focus will be on strengthening core competencies such as logica
reasoning, pattern recognition, data interpretation, algorithmic thinking, creatlvlty. collaboration, and
efhical awareness. The approach will remainTow-tech and act|V|ty-dr|ven without reliance on specific
pMes or additional instructional time, as competencies will be embedded within existing
subject periods. Detailed class-wise competencies, learning outcomes, pedagogical guidelines,
assessment suggestions, mtraining modules will be vided by th ensuring
cmtmﬁﬁmm%:TTeammg in
Classes IX-XII. Computatlonal Thinking and Artificial Intelligence w[l Il be introduced i lp classes IX-XII
as modules (to be prowded by NCERT) in the Academic Session 2027-28..CT & Al will be introduced
as a subject in the session 2027-28 (detalls will be informed in due course).
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i iliti tipulated in
Viil.  Board is extending several exemptions/concessions to candidates with disabilities as s :
the Clause 17(i) o?the RPwD Act, 2016, Exemptions/concessions extended to Persons with Bench
-mark Disabllities for Class X & XIl Examinations conducted by the Board and the Standard Operat
-ing Procedure for availing these concessions are avallable on:

hitps://www.cbse.qov.in/cbsenew/Examination_Circular/2019/5 CIRCULAR.pdf '

Schools and candidates may also refer to the circulars issued by the Board from time to time on
this matter.

IX. Scheme of Studies for Chlldre\n with Special Needs for classes IX-X

Candidates with disabilities as defined in the Rights of Persons with Disabilities Act, 2016 have the
option of studying one compulsory language instead two/ three.

This NCFSE 2023 is i‘n‘ consonance with the provisions of the Rights of Persong with Disabilities
(RPWD) Act 2016 andiendorses all its recommendations regarding S’cho,ol education. NCFSE 2023
further clarifies that-""|.. " .- - .~

“The idea of accommodations is different from modifications. While modification is about altering or
changing the difficulty levels of the content or the expectations of Iearning' gf the s'tude.r_n,
accommodation is about making changes to assist a student to work with the conditions of disability
and be able to demonstrate their learning achievement on the same standards. With
accommodations, neither what is being taught changes nor does the grading criteria for students
with disabilities.” NCF-SE 20283, Part B, Chapter 4, p. 184

lllustrative pedag_o’gic'al“é.céor'nmodatioris: Teachirlg §frategies will require a Universal Design in their
planning and structure. for ‘equitable access. This is an important accommodation that lel help ‘meet
learning challenges that .students face. Allowing students to use word processors with or without

spellcheck (through the use of assistive devices to practise spelling, grafnmar. and computing), creating a
system of peer support, and:organising special educator support in the classroom whenever n?cessary

(Al 4

would make for an inclusive pedagogy.

llustrative assessme_ht accommodations: This typically involves changing or reorganising the order of
tasks or questions for assessment, making assessment question papers or worksheets with large font print
for ease of reading,. allowing extended time for completion, organising for a scribe or writer or reading
assistant, allowing the use of word processing software on a computer, organising a distraction-free room,
allowing for the use of a'.calculator or a tablet, permitting more frequent breaks in the course of the
assessment, and providing alternative furniture.




/

2.2 List of subjects offered at Secor’dary Level:

/

Tablo 7

Theory | Time | Internal Total
5. No. Name Marks | (h) Marks Marks
20 03 020 100

1 :::3: 2; - (ANYONE) (— o —1=53T5% 100
English R1v/ 80 | 03[ | 020 100

2 Englls'g R2 ANYONE) 1551~ 02+ | 020 200
20 03 - 020 100

g 3:38 2; {ANYONE) 0 03 . 020 100
4 | Punjabi 80 03 ~| 020 100
5 Bengali 80 03 020 100
6 | Tamil 80 03 020 100
. Telugu (ANYONE) 80 03 | 020 100
Telugu Telangana 80 03 020 100

8 Sindhi 80 03 020 100
9 Marathi g0 03 020 100
10 Gujarati 80 03 020 100
11 | Manipuri 80 03 020 100
12 | Malayalam (0’ ‘ 80 03 | o020 100
13 | Odia ° 80 03 | 020 100
14 Assam_gse 80 03 020 100
15 | Kannada R1/Kannada R2(anyone) 80 03 | 020 100
16 Arabic 80 03 - - 020 100
17 | Tibetan 80 03 020 100
18 | French / 80 03 020 100
19 German 80 03 020 , 100
20 | Russian 80 03 020 100
21 Persian 80 03 020 100
22 Nepali 80 03 020 100
23 Limboo 80 03 020 100
24 Lepcha 80 03 020 100
25 | Bhoti 80 03 020 100
26 | Bodo 80 03 020 100
27 | Kok Borok 80 03 020 100
28 | Tangkhul 80 03 020 100
29 Japanese 80 03 020 100
30 | Bhuta 80 03 020 100
31 | Spanish 80 03 020 100
32 | Kashmiri 80 03 020 100

e
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———

33 [ Mizo 80 03 020 100
34 | Bahasa Melayu 80 03 020 100
35 | Sanskrit 80 |03 020 100
36 Ral 80 03 020 100
37 | Gurung 80 03 020 100
38 | Tamang 80 03 020 100
39 | Sherpa | : 80 03 020 100
40 Thal ol 80 03 020 100
41 Dogrl ' 80 03 020 100
42 Konkanl 80 03 020 100
43 Maithill 80 03 020 100
44 | santhall 80 03 020 100
s Mathematics ‘80 03 020 100 /
Mathematics- Advanced* 25 01 -/ *
Sclence 80 03 020 100
46 =
Sclence Advanced* 25 01 -
47 | Soclal Science 80 | 03 [~020 100
OPTIONAL SUBJECTS (as on March 2026)**
48 | Home Science 70 03 030 100
49 Painting . - 30 02 70 100
50 National Cadet Corps (NCC) 70 03 30 100
51 | Computer Applications*** 50 02 50 100
Elements of Business or
52 | Elements of Book Keeping | Any One 70 03 30 100
& Accounténcy : '
53 Retall ; \ 50 02 50 100
54 Information. Technology*** 50 02 50 100
55 Introduction to Financial Markets 50 02 50 100
56 | Introduction to Tourism 50 02 50 100
57 | Beauty & Waellness -~ . * ¢ 50 02 50 100
58 | Front Office Pperahons - 50 02 50 100
59 | Marketing'ahd Sales' . 50 02 50 100

* Please refer to point v at page number 16 to 17 above.

** This is a tentative list and may be reviewed basis feedback and data.

*“*Out of the two subjects with codes 165 and 402, only one subject can be
ffered. The.curriculum and the study material for the optional electives is

available on. the (ZBSE academic website “https://cbseacademic.nic.in” under the tab

‘Optional Sub]ect




2.3 Instructional Time

lInstructional time shall be as per the subjects selected. Schools must ensure that mlnmt:'urgt ;ﬁ;,bg;eor:
hours are spent on each subject as specified in the curriculum. The time dU(atlon for thgllS:U Jet nrovaliv
clearly indicated in the syllabus of each subject. However, it is expected that schools wi T]reatje den of th
Timetables (such as, teaching-learning only 2 or 3 subjects per day etc.) to ensure that the burden « i el
bag and homework are substantially reduced and the classroom transaction are based on experientia
processes. Schools may also think of introducing bag-less day and same may be incorporated in the time
tables. The time table must also include the mandatory periods for compulsory areas including Physical
Education and Well Being, Art Education and Vocatfonal Education.

: /
The assessment structure for Classes IX and X comprises two mandatory components:

a) Board (External) Examination for class X conducted by CBSE (80 :Marks for subjects or Marks
mentioned in the syllabus of the subject) and; Annual Examination conducted by the school for class 1X
(80 Marks for major subjects or Marks mentioned in the syllabus of the subject)

b) Internal Assessment (20 Marks for major subjects or Marks mentioned:in the syllabus of the subject)
conducted by schools for classes IX and X both. :

The final result of the student shall be determined by combining perférmance in both the External

Examination and the Internal Assessment. Students are required to Aaippear in and complete both
components of assessment. :

To b'e declared successful in a subject, a student must secure a minimum of 33% marks separately in

external and internal assessments, calculated on the combined total of Inte:rnal Assessment and External
Examination marks, as per the prescribed scheme. :

Squects assessed entirely through internal assessment shall follow tﬁe specific guidelines notified-
separately, along with their curriculum. :

3.1 Nature of Question Papers

{

In alignment with the Board’s shift toward competency-based and I'ea‘rn‘i,hg'OUiCOme-oriented assessment

Board Examination question papers are designed to assess 'applié;aﬁbh, ‘analysis, 'and evaluation.
Presently, approximately 50% of the questions are compe’tenQy~f<5_cUsed-—such as case-based,
source-based, integrated, data interpretation, situational, and .application-oriented. Remaining items

include select-response (MCQs) and constructed-response (short-fand‘long-answer) questions. This
structure may be reviewed periodically. T




The papers Incorporate roal-life contexts, diagrams, passages, etc. to p'°m°t°fh'gh§r'g{i32; mlggggBSl:rlllz
and problem-solving abliities. They aro structured Into sectlons (e.g, Section A for obje b Intarnal eholces
C for short answers: D for long answers; and E for case studles In certain subjects), W

provided where appropr!atg'lo ensure falrness and flexibllity.

ed In advance on cbseacademic.nic.in to support

Sample question papers and marking schemes are releas . ;
ple q papers g ination design reflects a balanced, skill-oriented

transparency and effective preparation. Overall, the exam
approach aligned with competencles.

3.2 Board Examination for (Class X) and Annual Examination
(Class IX): |

The Board Examination in each subject will cover entire syllabus of Class X. Grades corresponding to the
marks shall be on the basis of 9-point grading system. Grades will be awarded in each scholgstlc subject.
For awarding the grades, the Board will put all the passed students in a rank order and will award the
grades as follows: FRENE '

Table 8
Class X (External Board)
Grade ; Octile
A-1 Top 1/8th of the passed candidates
A-2 Next 1/8th of the passed candidates
B-1 Next 1/8th of the passed candidates
B-2 Next 1/8th of the passed candidates
c-1 Next 1/8th of the passed candidates
/ c-2 Next 1/8th of the passed candidates
D-1 ‘Next 1/8th of the pas=d candidates
D-2 Next 1/8th of the passed candidates
E* Essential Repeat
Notes: -/ y 1)
i Minor variations in proportion of candidates to adjust ties will be made.
ii. In case of a tie, all the students getting the same score, will get the same grade/.

If the number of students at a score point need to be divided into two segments,
the smaller segment will go with the larger.

ifi. Method of grading will be used in subjects where the number of candidates
who have passed is more than 500. —

iv. In respect of subjects where total number of candidates passing a subject is
less than'500, the grading woufd be adopted on the pattern of grading and
distribution in other similar subjects.

_J




For Class IX:

The assessment scheme will be similar to the class X Board examination. However, the grading in class IX

will be as follows:

Table 9
Class IX (School-Based)
Grading Scale for Scholastic Areas (Class IX)

(School will award grades as per the following grading scale)
MARKS RANGE GRADE

91-100 Al

81-90 A2

71-80 B1

61-70 B2

51-60 . a

41-50 N

33-40 .. .)D

Absolute grading in class IX is used keeping in view the number of studénts‘appéaring from any particular
school as against positional grading used for class X. R . R E TR

3.3 Internal Assessment:

The year-end examination shall be supplemented by a robust system of Internal Assessment (IA) designed
in alignment with the Learning Standards articulated in NCFSE 2023. :Internal Assessment shall assess
students in diverse ways, at different points of time, and across a broad range of curricular objectives, with
explicit focus on the development of Competencies rather than rote memorisation. It shall provide multiple
opportunities for learners to demonstrate attainment of identified Competencies; and the best performance
of the student across the prescribed Internal Assessment components shall be considered while awarding
the final Internal Assessment credit, in accordance with the specified \weightage norms.

Internal Assessment serves a dual purpose:

a) | To provide a comprehensive picture of learners' progress towards Curi'iculér Aims, Goals, and
Competencies; and S AR R
b) To inform classroom instruction, enabling timely remediation, “entfichment,  and differentiated
1 T o N
support. 3 %

Assessment shall be conducted as, for, and of learning, and shall promote reflection, self-regulation, and
continuous improvement. All Internal Assessment tools shall explicitly map to identitied Competencies and
Learning Outcomes. - . ‘ l o Cen

|
|
|

3.3.1 Periodic Assessment (25 percent of overall weightage for Internal Assessment)

Periodic Assessment shall assess learning progress at regular intervals and provide structured feedback
to both teachers and learners. Three periodic assessments shall be conducted in each subject during the
academic year, of which the average of the best two shall be considered tor final submission. However,
unlike traditional examination patterns, at least one periodic assessment/shall be competency-based and
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applic_ation-oriented, including case analysis, data interpretation, problem-solving tasks, open-ended
questions, or interdisciplinary contexts. Periodic assessments shall:

a) Evaluate conceptual understanding, application, reasoning, and analytical abilitigs, !
b)-—-Include higher-order.thinking skills consistent with Stage-appropriate Competencies—————-—
c) Be followed by structured feedback and documented remedial measures where required.

\

3.3.2 Multiple Assessme'nt (25 percent of overall weightage for Internal Assessment):

Multiple Assessment shall pfo\/ide opportunities to evaluate diverse aspects of learning through varied
modes such as observation,  dral presentations, discussions, quizzes, experiments, projects, fieldwork,
collaborative tasks, concept mapping, and reflective exercises. Teachers shall ensure that:

. Assessment tasks are napped to clearly defined Competencies. N '
. Simple, transparent ruprics are developed and shared with students in advance. i
. Students are provide opportunities for self and peer assessment to strengthen metacognitive

’ capacities.
Recording procedures remain manageable and meaningful.

Multiple Assessment shall promote inclusive practices by allowing varied modes of expression in

accordance with Universal Design for Learning (UDL) principles
o i £

3.3.3 Portfolio (25.|5er¢er!t ‘of overall weightage for Internal Assessment):

The Portfolio shall form an integral component of Intefnal Assessment and align with the philosophy of

the Holistic Progress Card (HPC) envisioned in NCFSE 2023.
. N F '

A portfolio shall be a ‘curated collection of student work demonstrating progress towards Identified

Competencies over “time. ‘It" may include written work, projects, reflections, art-integrated tasks,

experimental records, presentations, and evidence of interdisciplinary learning. The portfolio shall:

i Encourage student.reflection on strengths, areas for improvement, and strategies for growth.

il Document both-process and product of learning.

iii. Contain a limited number of thoughtfully selected artefacts to avoid undue burden.

iv. Be assessed using clearly defined rubrics shared in advance.

The emphasis shall beion-duality of engagement and growth rather than volume of compilation.

Assessing Portfolios

Students’ portfolio can be effectively evaluated using a simple scoring rubric. The criteria — to be used in
determining the quality of a particular student’s portfolio needs to be carefully developed and shared with
students. They key elements of the particular criteria need to be specified as well. Suggested below are
some elements to judge student’s portfolio:

seasene »==+r+ Organization — Neatness, Crealivity and Visual Appeal

Elements to sesensesenens Completion of guided work focused on specific curricular objectives
judge student’s ; J
portfolio ssssusevsnses Evidences of student's growth

seusaseeseans Inclusion of all relevant work (completeness)




3.3.4 Subject Enrichment Activities (25 percent of overall weightage for Internal Assessment):

Subject Enrichment Activities shall aim to deepen conceptual understanding and strengthen
discipline-specific skills through inquiry, exploration, and application. :

In Languages, activities shall focus on listening, speaking, argumé"‘at?d“' liglyienh willlas, Sy
communicative competence. L

In Science and Mathematics, activities shall promote investigation, hypothesis formulation,
experimentation, modelling, and data analysis. fa, T T

In Social Science, enrichment shall include civic inquiry, case studies, ethical reasoning, and
Project-based exploration of socio-economic and environmental issues. -,

Such. activities shall move beyond confirmatory tasks and promote inquiry-driven and experiential
learning consistent with NCFSE principles. B I

3.3.5 Inclusive and Ethical Assessment Practices

All Int.t?rnal Assessments shall adhere to principles of fairness, incIUsivity,fand_.equity. Necessary accom-
modations ishall be provided to students with special educational needs in.accordance with applicable

guidelines. Assessment shall respect student dignity and confidentiality and promote a supportive learning
environment. ! ‘ ' S

3.4 Development of Compe/téﬁcies Through Sttjd_éritEnrichment
Activities: | g or -

t

In the recent past the Board has been organizing various activities for pror’hoting Various'21‘ s\ century skills.
Following are some such activities introduced with the intention of enhancement of the skills and values.

S. No/, Student Enrichment Activity Skills/_Va|ues:to be Enhanced

1. Story Telling Competition L L : q
L4 5 P - Thinking Skills: Creative,Analytical, Evaluative
> Reading Week, Bud_dmg o (2 ?’

g Communication Skiils, Linguistic Skills
! Authors |

Reasoning Abilities, . Problem Solving Skills,
Critical thinking, Analytical thinking, Ability to
manipulate precise 'and‘in‘tricate ideas, Ability to
construct logical argumeﬁts

3. Aryabhata Ganit Challenge

Values of reépect for diversity and tolerance,
. I Awareness about preserving Indian heritage and

| & iU LU R monuments, Critical thi'ﬁking skills, Appreciation

for rich heritage and dive:rSity ofthe country

5. Science Exhibition Critical and Creative Thinking Skills, Problem

Solving Skills, Scie:_n‘tiﬁc Temperament,

B. Science Challenge Connecting Science to dayto-day life
7. Expression Series Cregtive Thinking Skills Communication Skills
—

i _.-



Awareness about Environmental Conservation

and Protection

8. Eco-Club Activities
9. Swacchata Abhiyan

R

10. | Ek Bharat Shrestha Bharat spirit of patriotism and Unity Creative Skills
11. | Rashtriya Ekta Diwas
12. | Fit India School Week
13, | CBSE Games’ _
14. | International Day of Yoga

Healthy Iifesfyle

tural traditions,
Dialogue,

Awareness of Linguistic and Cul
15. | Matri Bhasha Diwas values of  Toleranc€ ,— and
3 Communication Skills
lmBortance of Constitution, its history,
structure  and implications  to citizens,
orientation to composite culture and diversity
of our nation awareness of Fundamental Rights
and Duties as enshrined in the Indian

17. | The Constitution Day

Constitution.
Application of art-based enquiry, investigation
\ and exploration, critical thinking and creativity

for a deeper understanding of the concepts/
topics, promotes experiential learning as it
enables to derive meaning and understanding
directly from the learning, enables students to
| see the multi-disciplinary linkages between

18, | Art Integraté_d '.P:r'oject

subjects, topics, and real life.

Schools are encouraged to ensure that thei - ici i .
r students participate in these activities of t i
the students future-ready and alsd for becoming a holistic learner. g Ea TeL pang

4.1 Schoo_I-Cu:rj"ri:c_"uI'um Committee /

The Board mandates that all schools must constitute a S i
e : . . chool Curriculumh Committe i
evolveeaacgl :r:e;. s;rs,r;eeéiﬁﬁheo:tl-lo‘é'"icujum Committee would define activities for ngggg':ig;g telatz'hers
Save 8 EIAT oS8 Beien an r;nechanlsm of feedback and reflection and ensure its imple Fntation.
Ml ) alse nsure t at thetextpooks/ reference materials are age appro riatp -mentatlon.
e sentimentspof e;hgego'r?lr' sensitive, have va.hd content and do not contain any materi‘?':ll wi" llgct‘)rporate
e e para 2\/4 : bmurfmz. Thg F:o_mmﬂtee will then send the list of books to the pri ‘C' T e
L 'r'ef'l (t _).v‘o the f\fflllgtlon Byelaws, 2018. The committee would al e i ire
ect conformity with the underlying principles of the Constitut?bi\ooefmlsge thag are
ndia and are

compliant with NEP-2020. Issues of gender i i
bl transaqtidh.- g , social, cultural and regional disparities must be taken care of




4.2 Pedagogical Leadership

: s it stem as the Head
All Principals have a crucial role to play in the evolution of the teachmg,'eaf?g;? ;(;%Sé/r the principal is
and pedagogical leader of their schools. In the role of school p?dagog‘. ’

expected to undertake the follewing:

. L using on class
i. Lead, guide and support the teaching/and learning processes In ,‘Qeﬂf‘t’zgc‘ﬁ’ﬁ’sfsﬁd stL?dents
-room specific requirements for trans/a'{ctlng the curriculum, so that'botr T

perform at their optimal best. ‘ ) LI |

/ ’ : .- 'l ‘ . ‘ iri Of

ii. Direc‘ the entire focus of all school activities towards the studel'nts‘,'eam;__?g lgn:e?ﬁgugglgfor
necessary competencies. Every activity taken up by the school_, ;herefore,-s OltJh e :ts
the educational competencies, and for life skills, values, etc., being vaU""ed by the stu :

i Prepare Annual Pedagogical Plan of the school by designing and developing annual plan for Zhe
school by giving equal importance to all areas. ;

iv. Promote innovative pedagogy, with special focus on integrating(art, sports and ICT;{Information

. and Communication Technology) with education,-and use of active and experiential learning
methods in the classrooms, Lot vt @ N

V. Ensure  joyful learning at all levels through use “of ‘such innovative pedagogy.

Vi. Develop school specific resources for teaching and learning, in the form of lesson plans,

e-content, use of mathematics and science kits developed by NCERT, etc.
\ v

Vii. Ensure proper in-house training of teachers in the school to ena

ble them to unleash their own
unique capabilities and creativity in their classrooms. gL

viii. To be up to date with all new ideas and tools, etc. being used in'ed_'U'cation at the global level and
constantly innovate the pedagogy of the school. ‘ E

ix. To make efforts to learn from the best practices of other schools;' by arranging for discussions
with Principals of such schools, or through observation visits of teachers to other schools.

The Board has not laid down the structure or fo€mat of the annual pedagogical plan as the Board
respects educational autonomy of every school and expects each: school to prepare -its own
unique and innovati\ie_ar/annual plan. This plan must be an impl.ementable one with realistic
timelines that should incflude administrative inputs and detailed pedagogical aspects.

4.3 )Dedagogical Practices of Teachers

The pedagogical practices should be learner centric. Teachers are -éxpected to ensure such an

transacting the curriculum.

Teachers should follow inclusive principles and not label children as ‘slow léarners’ or ‘bright students’, or
‘problem children’. They should instead attend to the individual difference bf students by diagnosing and
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4.3.1 Competency Based Learning

In view of the evolving demands of the 21st century, education must move beyond content transmission
towards the development of clearly articulated compelencies. As envisaged in NCFSE 2023, curriculum
design is anchored in a coherent progression from Aims of Education to Curricular Goals, Competencnez.
and Learning Outcomes, “ensuring alignment between what is intendeq. laugh}. gmd assessed.
Competency-based education places the learner’'s demonstrated understanding, qppllcatlon. reasoning,
and performance at the centre of the Teaming process. Learning Outcomes descrEgr‘ﬁ'Et_St—“M

AGW, Understand, and-be-able to do-at the end of a stage_orcourse of study. The focus,

“expectadto know, und i
therefore, shifts from mere coverage of syllabus content to meaningful attainment-of-stage-appropriate
capacities. :

|
Assessment, in this approach, is integrated with teaching-learning processes and is designed 1o evaluate
conceptual understanding, analytical ability, problem-solving, and application in real-life contexts rather
than rote memorisation. Continuous and formative assessment practices enable teachers to monitor
learner progress and provlde timely academic support.

Experiential, inquiry-based, discussion-oriented, and activity-based pedagogies are cenjral to
competency-based Tearning. Such approacheﬁoste‘r?‘riﬁ?aTlhinking, creativily, collaboration, ethlgal
reasoning, and reflective learning. Teachers are expected'tb‘deSlQn———W@m@ﬁ‘_d‘c‘om__—_-_e"tua"yré'ev_ant
learning experiences that extend beyond textbooks and encourage explaration and deeper understanding.

Schools are required to sYstematicaIly track the attainment of competencies by gach Iea(ner, using
appropriate assessment tools and feedback mechanisms, and to implement targeted interventions where

needed. The objective is to ensure equitable learning progression and uphold the commitment that no
learner is left behind. ;" N
7 ) /

Lesson/ Unit Plan

—

Specific Lesson Plans for ihe topics are to be prepared by the teachers. These plans may have the
‘following parts: s o ?

5,2\‘ ) Specific Learning
‘.z Outcomes

Pedagogical \ Group activities/
Strategies Wi experiments/
hands-on-learning

Interdisciplinary
Linkagesand

infusion of Life-
skills, Values

Resources
(including ICT)

Gender Sensitivity

Assessmentitems \ Feedbackand

for measuringthe. \_.{/ Remedial Teaching
attainmentqf - -~~~ " Plan .
Learning Outcomes. - - ol

Inclusive Practices




4.3.2 Speclal Emphasis on Integrating Arts in Education: - = (

All disciplines being pursued by students at all stages require creativethinking and problem-solving
abilities. Therefore, when Art is integrated with education, it helps the. child apply art-based eanILy,
investigation and exploration, critical thinking and creativity for ‘a-deeper understanding of t ?t ,
concepts/topics. Secondly, Art Integrated learning is a strong contender for exgenentlal _Iearnmg, _aSll
enables the student to derive meaning and understanding, directly from the learning experience. Thlfd Ys
this kind of integration not only makes the teaching and learning process joyful, it also has a positive impact
on the development of certain life skills, such as communication skills,: reflection and enquiry skills,
un-conditioning of the mind leading to higher confidence levels and self-esteem, appreciation for
besthetics and creativity, etc. Fourthly, this kind of integration broadens ‘the mlnq of the student, and
enables him/her to see the multi-disciplinary links between subjects, topics, and real life. Schools are, thus,
required to take up the integration of Art with the teaching learning process. =

It mst be understood that Art Education and Art Integrated Education may be mutually exclusive, but they
build upon each other and strengthen each other. Art Education is not only relevant for developlpg
creativity and appreciation of art among students, but is also necessary for inculcating art-based enquiry
skills in the students. Art Education is.a necessary psecursor for the adoption of Art Integrated learning..

4.3.3 ArtIntegrated Pedagogy

While preparing its annual pedagogical plan under the leadership of the principal of the school, the school
must plén‘ outin detai|l the Art Education to be imparted at various levels, and how that Art can be integrated
with classroom learning of various subjects. The focus must be on mutually reinforcing Art as a subject and
Art as a tool for learning, with efforts towards seamless integration. Team te_é\ching (combination of subject

teachers and Art teachers) would also strengthen the integration. Py /

For implementing this in classrgoms, the subject teacher picks the topic/ concept/idea that she wants to
teach by integrating Art{The teacher can do this jointly with the Art teacher tog) Then, the subject teacher
collaborates with the Art teacher to align the pedagogy. Next, the teacher teaches the topic/cﬁceptﬁdea
ensuring acmming and ensuring that both the subject and Art are integrated well and there is learning
in both areas. Finally, the teacher prepares a rubric to assess the student in both the areas — that is, the

topic taught and the Art used. : !

4.4 School Culture and Processes

In accordance with the holistic understanding of curriculum articulated in NCFSE 2023, the overall learning
experience of students is shaped not only by content and pedagogy, but equally by the school
environment, practices, and culture. Schools must therefore function as vibrant, caring, inclusive, and safe
communities where every learner feels respected, valued, and supported. :

A nurturing school culture promotes cognitive, emotional, and physical i.e. holistic well-being. Schools are
expected to create environments that are free from fear, discrimination, humiliation, and aggression. In this
context, schools shall adopt measures consistent with the Board'’s guidelines on promoting emotionally
safe spaces, including initiatives such as “No-Anger Zone” practices, and:implement the School Health
Manuals issued by the Board. Structured attention to mental health, counselling, and socio-emotional
learning should form part of school processes. : 24 gaions

Time-table design should reflect developmental needs, eensuring adequate. rest, balanced academic
engagement, and opportunities for physical activity, arts, and reflection. Health and nutrition awareness
must be actively promoted. Schools should discourage the availability of unhealthy food within and around
campus and encourage healthy dietary habits through structured awareness programmes and activities, in
line with CBSE advisories. Consistent with NCF-2023, the classroom must be an interactive and
inquiry-oriented space. Teachers are encouraged to draw upon learners lived experiences, local contexts,
and everyday observations to design meaningful activities. Discussion, presentation, collaborative tasks,




. . ot |
and reflection should be Integral to classroom practice to develop communication skills, critical thinking,

and reasoning capacities.

Peer learning is recognlsbd as a powerful pedagogical tool. Flexible seating arrangements and

collaborative group structures may be adopted to encourage dialogue and teamwork. Classrooms must be
Inclusive and responsive fo Indlvidual differences, Including the needs of children with disabilities,
consistent with the principles of equity and Universal Design for Learning. ‘ |

ssential. Regular communication with parents,
demic support or remedial interventions should
ensuring that no child is
gion, or disability.

Strong partnerships with families and communities are e
con_structive feedback on student progress, and timely aca
be integral to school processes. Schools must uphold dignity and confidentiality,
treated ditferently on the basis of soclo-economic background, gender, caste, reli

! {
Th'_OUQh such inclusive, health-promoting, and value-oriented practices, the school environment becomes
a lived embodiment of the aims of education — fostering rational thought, well-being, democratic

participation, and responsibtle citizenship.

Creating Cross-Curricular Linkages

preating cross-curricular linkages are vital to learning as they help to connect prior knowledge with new
information. For example, Mathematical data handling and interpretation can b/e effectively /é\pplied in
geography and science. Children can write better-framed answers in history, geography and science when
they have learnt how to write explanations/ short descriptions in a language. Similarly, Life Skills like
empathy, problem solving and interpersonal communications can be easily integrated with the study of
literature and other areas.. Universal Values, Life Skills and Constitutional, Values with emphasis on
realization of Fundamental Duties may be incorporated depending upon context in almost all the subjects.

?

4.5 21st Century Skills

There is an increased awafe’ness among the educators of the need to integrate what are called as 21st
Century skills in educational systems. There are three key 21stcentury skills;

There are three major 21st ¢entury skills i.e. Learning Skills, Literacy Skills and Life Skills.

Learning smn§ inclué!e: Literacy Skillsinclude: ~~  Life Skills include:
( .“m&rilical Thm)dng } \ :_f:.lnformation Literacy \ *; Flexibility -\}
{ ,-“c;veatiyi'ty‘ o \j f\ Media Literacy \} ;\ Leadership \1‘1
(\ Co;nmunicatlonﬁ:" *( Technology Literacy \ ' Initiative )
{/ ~~~~~~ Collal;orat/:qq_ } : ( Productivity \!
/\ Self-'av{/areness IE '

.The need of the hour is that schools must focus on enhancing the skills required for a successful adult life
in 21st Céntury. Itis important that the students are able to think scientifically, mathematically or artistically
to face the real-life challenges in an information and technology driven world and enhance their inherent
potential. CBSE has published a handbook on 21st century skills available at its website. Schools may

further refertoit. - . [ 4

/
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4.6 Inclusive Education 4
ation of all students with equal

Inclusive approach in education is a prerequisite for ensuring fu}l part'icip ;
opportdnitypi% all aréas without any discrimination. Inclusive attitude in all staff and faculty merpbers is
| bers of teaching and non-teaching staff

LA
crucial for successful inclusive education’ Therefore, all the mem I 1€ g Skl
should be sensitized on the issues of inclusive education. Students wﬂhout disabilities should also be

sensitized. '
e support of experts from respective ﬁeld'of
tion may be:organized in collaboration with
pecial educator mandatory to all
ualification as prescribed by the

Schools must organize these sénsitizatibn programmes with th

disabilities. Capacity Building Programmes on Inclusive Educg
the CBSE- Centres of Excellence. Board has made the appointment of s

the schools affiliated to the CBSE. Special Educators must possess the qu alific .
Rehabilitation Council of India (CBSE Circular No. 31/2015). CBSE has published a handbook on Inclusive

Education which is available at its website.

|

; | :
In alignment with the National Curriculum Framework-2023, teachers ére not merely transmitters of

content but facilitators of deep understanding, inquiry, ethical reasoning, creativity, collaborat.ion, and
holistic development. Teachers must feel accountable for the academic progress, well-being, and

/character formation of their students and act with utmost honesty, integrity; and professional commitment.

|

Teachers are required to engage in continuous self-assessment of their subject knowledge, pedagogical
practices, and assessment strategies, and strive to keep themselves updated. They shall regularly refer to
the CBSE Academic website for circulars, guidelines, sample papers, assessment frameworks, and other
academic resources. Participation in a minimum of 50 hours of structured. annual capacity-building
programmes at national, regional, or school levels is mandatory. Teachers are expected to collaborate with
colleagues, school leadership, and parents in the best interests of learners and contribute actively to

. . | . .
school-level academic planning and reform implementation. '
| .

The successful implementation of the Secondary Curriculum - depends fundamentally on the
professionalism, reflective practice, a|nd ethical commitment of teachers. - -

J
In transacting the curriculum at tq'e Secondary Stage (Classes IX-XIl), teachers are expected to:

Set High Expectations and Promote Learner Agency - Set challenging yet achievable
expectations that motivate st{.ldents to strive for excellence. Encourage learners to reflect on their
own progress, identify strengths and areas of improvement, .and.take ‘responsibility for their
learning. | Jor s n A et
ii. | Align Teaching with Curricular Aims and Competencies - Carefully study and internalise the
' Cutricular Aims, Goals, Competencies, and Learning Outcomes articulated.in NCF-FS 2022 and
NCFSE. Lesson plannjng and classroom processes must be aligned to competency development
rather than mere content coverage. IR
iii. Adopt Competency-Based and Experiential Pedagogy - Design ‘learning experiences that
emphasise conceptual clarity, applicgtion, critical thinking, creativity, communication, collaboration,
and problem-solving. / L ey e
il S




\ .

Teachers shéll incorporate: /

a) Experiential and inquiry-based !earqlng

b) Discussion, debate, and reflective dialogue

c) Art-integrated and interdisciplinary approTches | !

d) Real-life applications and local contextual examples ‘ '

e) Learnings from SAFAL (Structured Assessment for Analysing Learning)

reports to understand school-level strengths and weaknesses and plan
targeted remediation based on competency-level performance data.

f) Indian Knowledge Systems where appropriate

a) Classroom strategies such as structured group work, gase-based
discussions, problem-solving tasks, simulations, and project-based
learning should be used regularly, even in large classrooms.

h) Contribute to the preparation of the Holistic Progress Card (HPC).

iv. Address Learner Diversity through Inclusive Practices-Analyse the needs of students and
innovate or adapt.pedagt_)gy‘aqcordingly. Ensure inclusive practices for stgdents of dlvelfse
socio-economic, linguistic, and ability backgrounds, including Children with Special Needs. Provide
multiple opportunities -and* varied modes of expression (oral, written, visual, digital) to ensure
equitable participation. - -

V. Promote Physical Education and Well-being - Teachers must recognise Physical Education and
Well-being as integral to holistic development. '

They should: - /

a) Encourage active participation in physical activities, sports, yoga,
and indigenous games.

b) Reinforce awareness about nutrition, hygiene, mental health, and lifestyle
choices.:

c) Coordinate with Physical Education teachers to monitor student participa
tion andfitness progression.

d) Integrate health awareness themes within subject teaching where appro X

priate (e.g., stress management, digital wellness, environmental health).

Vi. Support Mental Health and Counselling Initiatives - Teachers play a frontline role in
safeguarding students’ emotional well-being.

They must:

a) Create emotionally safe and non-threatening classroom environments.

b) Identify ‘early signs of stress, anxiety, bullying, or distress and refer
students to school counsellors when necessary.

. C) /Promote open communication and empathetic listening.

d) Support examination stress management and resilience-building activities.

e) Participate in orientation programmes on child protection and psychosocial /
well-being.

f) Adhere strictly to statutory provisions including the RTE Act, POCSO Act,

CBSE Affiliation Bye-Laws, and relevant guidelines of NCPCR. Treat every

student with dignity and fairness.
. /"_'




vii.

viii.

xi.

Xii.

xiii.

Xiv.

. Lead by example by den'_ugqstrating
Demonstte Conatutons Valies a7 1% S sy, ender srsl, o
32?53@:232 iltti\t/jtl:lljae;’Teachers play a critical role in nurturing Pri c;pal in formulating the Annual
ing - Assist the PrinCips : ime norms and
S T A e Lo L
ggiIIEwodrinrz\i/tciaorrllsar:?jg:r:grhgmeeﬁfgsegl?rll'ej;"}n/ing’fully to canOIi.dgte. a‘."C" e?dend un
than promote rote repetition. ﬂces- StUdy CHEE sxemplat question
et oyt o A et fndsummateassesament

/

Teachers shall:

a) Incorporate case-based, squrce-based, and appl,i§étioq-¢fi§ﬁted questions
b) Conduct regular formative assessments to gaugé ’cgh'cé;ptfjél ‘u;nderstanding
c) Use assessment data to identify learning gaps and'plah Jf_ém.e'diation

d) Maintain evidence of student progress ihr‘ough portfollio"s.-an.c.i project work

e) Contribute to/thé preparation of the Holistic Progress Card | :

f) Assessment shall be conducted as, fpr, and of lela‘r.nin_'g',..'ﬁrgrrioﬂng reflection

and continuous improvement.
|

Provide Constructive and Timelyxl/=eedback -Offer specifid, acfidnablé_ feedback that.guides
learners toward improvement. Encourage students and parents to engage meaningfully with feed

back to strengthen the home—school partnership in learning.
Use Effective Claséroom Management Strategies - Adopt strljciur'ed g'fou‘p roles, collaborative

tasks, and clear classroom routines to ensure engagement and discipline. Encourage student
responsibility and active participation. /

Integrate Technology Judiciously - Use digital resources such as DIKSHA modules, virfual
simulations, educational videos, and online assessments where fgasible. Technology shall be used
to enhance learning outcomes and accessibility, not as an end infitself.

Maintain Proféssional Discipline and Commitment =
punctuality, preparedness, and professional conduct. Pa
and duties assigned by CBSE from time to time.

fMaintém high standards of attendance,
rticipate actively in school-level initiatives

Use resources available at DIKSHA, N
SWAYAM courses, IIT PAL etc.

ISHTHA modules, NCERT, CBSE Academic website,
\ .
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5.1 Values Education and Life Skills

In accordance with the vision of NCFSE 2023, education must foster the development of ethical,
constitutional, and human values alongside knowledge and capacities. Valuee are no to be trealted"as iy
separate subject, but as dispositions to be cultivated through curriculum content, pedagogy, school cultyre,
and everyday practices. -

Schools shall promote Constitutional values such as justice, liberty, equality, fraternity, respect for
diversity, and democratic. participation. Universal human values including honesty, responsibility,
compassion, empathy, cooperation, respect for elders and all living beings, cleanliness, hygiene, and
environmental sensitivity should be embedded across curricular areas and school activities.

NCFSE 2023 emphasises the development of Values and Dispositions, Capacities, and Knowledge in an
integrated manner. Capacities often referred to as “21st century skills’” — such as critical thinking,
problem-solving, communicAtion,  collaboration, creativity, ethical reasop;ng, digital hteracy,' ar)d
environmental awareness .—7mu'st-‘b'e‘ ,de"\)eloped across subjects through meaningful and experiential
learning. A R :

"Life skills are best cultivated through participatory pedagogies including discussion, debate, group

projects, reflective writing, community engagement, sports, arts, and vocational experiences. The school
environment itself should model inclusivity, respect, discipline, and care, so that students learn values
through lived experience rather than instruction alone. :
e . il

Assessmenlt of values'and Ifé skills should be qualitative, formative, and obsewation-baéed, focusing on
students’ participation, responsibility, collaboration, and conduct within the school community. The Holistic
Progress Card (HPC) framework envisaged in NCFSE 2023 may be used to document growth in these
areas rather than relying'solely on numerical grading

Parents and communities .are important partners in nurturing disgiplined behaviour and positive
dispositions. Regular. communication between schools and families should support the holistic
development of learners. Thus, Values Education and Life Skills are integral to the broader aims of school
education — fostering rational thought, well-being, democratic participation, economic participafion. and
cultural rootedness — ah_d,mu‘st be reflected in both curriculum design and school culture.

5.2 Rules Regardihg Admission and Examination

Regarding eligibility - for. 'Adm'is'sion,‘EI.igibility for Examination, Scheme of Examination and related
information, please see the Examination Bye-Laws of CBSE available on www.cbse.nic.in.

5.3 Introduction. - of = National Curriculum Framework for
Foundational Stage-2022 :
NCF-FS 2022 was introduced. in the Session 2023-24 in those CBSE schools which offer education at

foundational stage to studen@s' in the age group of 3-8 years. Schools offering foundational 6r‘preparatory
education are mandatorily required to'adhere to the recommendations regarding curriculum, pedagogy,




assessment and other areas described in detail in the NCFFS-2022. AII-s;_:hOols must necessarily adopt
5+3+3+4 structure. .

Teacher’s qualifications remain same as per the existing National Council of Teag:_hers Education’s gotlflcta~
tion no 62-1/2012/NCTE(N&S) dated November 12,2014 and . its’ subsequent  amendments.

Schools  are  advised to go through the NCF-FS-202_2,' - document ava'llable at
https:'//nceh.nic.in/pdf/NcF_for_Foundational_Stage_2o_0ctober_2022.qu for its implementation.

The NCF-FS includes many examples and illustrations which play a critical role in its implementation. Tt?ey
help to clarify abstract concepts, reinforce learning, and make new Ideas ‘more accessible to practicing
teachers. Myriad examples are aptly incorporated to enhance understanding, foster engagement, and
elaborate concrete ways concepts can be implemented in day-to-day fteaching: So, it is critical that
teachers look at these illustrations and contextualize them according to th needs and _contel‘xts of children.

5.4 Academic Guidelines L - ;

Major academic highlights of NCFFS-2022 for the benefit of schools é'rfe_'feproduced as hereunder:

a) Curricular Goals and Learning

NCF-FS-2022 identities five key domains of dpvelop‘ment viz., thyslcal Development,
Socio Emotional and Ethical Development, Cognitive Developmen_t, Language and

Literacy Development, and Cultural Development, and Positive Learning Habits.
lllustrative Curricular Goals, Competencies, and Learning Outcomes for the foundational
stage in all these domains are given in NCF-FS-2022. Teachers should adapt the same
in their curriculum to be designed by schools. The curriculum followed by schools should
make specific choices for content and materials based on the Learning Qutcomes, the

principles, and guidelines of NCF along with considerations for the local context. Schools
will follow their curriculum based on NCF-F5-2022. - g

For the Foundational Stage, it would be appropriate to develop éétivity books and other
handbooks for Teachers, that would guide them through the se(juence planned in the

syllabus. The syllabus should include broad guidelines for assessments that check for the
/ achievemenf o‘f'Learning Outcomes. - =

/




b) Organisation of Content

The selected content should be empirically engaging (e.g., engaging the child's senses)
and/or relevant to thair experience. It should be based on the child's experiences apd reflect
the child's socio-cultural and geographical context. Furthermore, content should |pt_roduce
natural and human environments, the soclial and physical world, people, places, and living and
non-living things. To accommodate the varied interests of individual children, the content

should be diverse and inclusive. Special care should be taken to preclude the promotion of
stereotypes. :

Textbooks might be' inappropriate for children of ages 3 to 6, activity books can guide
Teachers to sequence activities and learning experiences. Textbooks can be introduced in
class 1 and they must allow for the children's active participation. Workbooks and textbooks
ought to be complementary to one another. Audio-visual materials including flashcards,

cardboard-and-sandpaper, shapes of alphabets, games, and puzzles should adequately
supplement textbooks.

When foundational s’tage children actively engage thér hands and employ various seréses.
they learn more effectively. It is, thus, important to go beyond textbooks and use a range of
Teaching Learning ‘Material (TLM) at this Stage, from basic playthings to specific
manipulatives for counting and numeracy. The majority of the TLM needed for the
Foundational Stage can be constructed with readily available low-cost m terials. For example,
cardboards, straws, i packaging material, old clothing, bottle caps, seeds, and pebbles
(for counting), match sticks (without chemicals), discarded paper, coconut shells, and egg
cartons (for sorting). Teachers can bring left%ver fabric to create puppets, soft cloth balls, and
other playthings. Young children can find making basic toys, puzzles, and board games to be
particularly engaging ‘activities that allow them to use all of their developmental domains.

The language content should contain a fair mixture of narratives, poetry, and information on
local, natural and social contexts. Content on both flora and fauna as well as social and cultural
issues allows youngsters to grasp the world around them while stories and poems develop
young children's linguistic and imaginative abilities. Schools will aim to ensure the availability

of teachers so that at least two or preferably three languages are taught to children on a
regular basis. -

Reading and writing should be injtially developed through R1 (language in which a child first
learns the concept of reading and writing) which is preferably L1 (mother tongue/ home
language / familiar language) whenever possible, via early exposure to oral language
development, meaning-making activities, and print materials. Understanding of phonemes and
‘graphemes and the -correspondence between them (decoding) will be developed through

games and interactive exercises. The aim should be to achieve literacy skills in R1 by
Grade 3. : ‘

¥ . _ i
Mathematical content can represent engagement with the surrounding environment, much like
language can. Counting and other. mathematical tasks can be combined with interactions with
the natural and social settings.

The content of art learning experienbes should be derived from the school's local environment
and designed as activities centred on specific learning outcomes.

Schools may«.also.m_ake use of the Jadui Pitara (Collection of teaching-learning material)
prepqred by NCERT fqr.the teaching-learning process for the Foundational Years. Jadui Pitara
is available at .DlKSI—% portal. Further, it is recommended that all related Teaching-Learning

material for Foundational Stage being released by NCERT be used for teaching-learning

'

purposes.
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c) Podagoglcal Practicos

t of its conceptual, ¢
- , activity basod and oyful learning. As par ,
e oo ane ransoconalappron ultlxm’ structure, pedagogy, time and content
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significance of "play" as the cornerstono of these concopts. 'uelc, ouzzles, thymes, ant

amos, also Includos singing songs, convorsations, toy's,,e,toriqﬁ.‘ g and
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Childron should bo allowad to play with anything that ongages them, is I.fd e chariee
avallable. In early education, experlential learning Is essential. Prolqcts give kids
to hono a varloty of abllitios, espaclally thoso that require peer collabpratlon.
\ :

Storles stimulate learning In children, and helps them build their own vocabulary. Stories not

only Introduce children to the world outside of their iImmediate experience but a\'lso toa r\'Neal:fel
of resources for language learning and developing, helping youpgs}ers acquire much mo ;
than just words. Stories help dovelop curlosity, imagination and intellect, promote emotiona
and social growth, making them an effective tool for children's overgl} development.

Schools may use thematic approach at this stage as a variety, of curriculum area§ are
connected and Integrated within a theme. Children are assisted -in making meaningful
connections through a theme and exploring different themes or elements wjlhln the theme as
opposed to learning different skills at differens’times or learning distinct subjects.

Each of the aforementioned strategies has unique merits. A single, particular strategy for
teaching and leafning is not recommended. Depending on their gnvironment and needs,
teachers and schools are left to choose the best method for creating learning content and

transaction of teaching learning.

/ / | .,
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d) Assessment : /

Overall approach in these years as in all higher classes is also ' competency focussed
assessment using a variéty of techniques. However, assessment should not contribute to any
additional burden for the child, should not overtly burden the teacher and care must be taken
not to label the child. Teachers should try to provide each child individual care and attention
and keep observing what they are doing. :

The stipulated learning outcomes may not be achieved in a linear:fashion for all students.
Children take their time and have their own ups and downs during their journey towards
achieving these learning objectives. Teachers, thus, need to be very patient provide adequate
space and time to each child as per her/ his need and not be overbearing. Some of the
strategies that can be employed to assess progress of children may be guided observation,
. storytelling etc. Tools of assessment may include anecdotal records, checklists, event
sampling and analysis of artefacts and workbooks. Teachers should analyse evidence from
multiple sources taken over a period of time to assess the extent to which children have
demonstrated understanding and acquisition of skills. :

There.should be no ranking of students at this stage as each child is unique. A teacher can
sometimes accomplish a range of distinct curricular objectives and competences just by telling

a story, having a conversation, or playing a game. Therefore, the teach
S ' ’ - er should have the
freedom to conduct activities as she / he seems fit in the context of their classrooms.

I




c) Pedagoglcal Practices d

CBSE advocates experlentlal, activity based and Joyful loarning. As part of Its conceptual,
operational, and transactional approach to currlculum structure, pedagogy, time and content
organisation, and the overall experlence of tho child,” NCF{FS2022 emphasises the
significance of "play" as the cornerstone of thesa concopts. Play, In additlon to sports and
games, also Includes singing songs, conversatlons, toys, storles, tusic, puzzles, rhymes, art
and craft, painting, clay moulding, dancing, etc. Different children learn at different paces, and
in different ways. So, it's cruclal to avold pressurising students to adopta certaln learning style.
Children should be allowed to play with anything that engages’ them, Is safe and easily
avallable. In early education, experlential learning Is essentlal. Projects give kids the chance
to hone a variety of abilities, especially those that require peer collaboration.
\ 3

Stories stimulate learning in children, and helps them build their own vocabulary. Stories not
only introduce children to the world outside of their immediate experience but also to a wealth
of resources for language learning and developing, helping youngsters acquire much more
than Just words. Stories help develop curiosity, imagination and intellect, promote emotional
and social growth, making them an effective tool for children's overall development.

Schools may use thematic approach at this stage as a varlety of curriculum areas are
connected and integrated within a theme. Children are assisted in making meaningful
connections through a theme and exploring different themes or elements within the theme as
opposed to learning different skills at differens’times or learning distinct subjects.

Each of the aforementioned strategies has unique merits. A singlé, particular strategy for
teaching and leafning is not recommended. Depending on their environment and needs,
teachers and schools are left to choose the best method for creating learning content and
transaction of teaching learning. :

/ d
d) Assessment b it ]

Overall approach in these years as in all higher classes is also competency focussed
assessment using a variety of techniques. However, assessment should not contribute to any
additional burden for the child, should not overtly burden the teacher and care must be taken
not to label the child. Teachers should try to provide each child individual care and attention
and keep observing what they are doing. :

The stipulated learning outcomes may not be achieved in a linear:fashion for all students.
Children take their time and have their own ups and downs during their journey towards
achieving these learning objectives. Teachers, thus, need to be very patient provide adequate
space and time to each child as per her/ his need and not be overbearing. Some of the
strategies that can be employed to assess progress of children may be guided observation,
| storytelling etc. Tools of assessment may include anecdotal records, checklists, event
- sampling and analysis of artefacts and workbooks. Teachers should analyse evidence from
multiple sources taken over a period of time to assess the extent to which children have
demonstrated understanding and acquisition of skills. ;

There should be no ranking of students at this stage as each child is unique. A teacher can
sometimes accomplish a range of distinct curricular objectives and competences just by telling

a story, having a conversation, or playing a game. Therefore, the teacher should have the
freedom to conduct activities as she / he seems fit in the context of their classrooms.




More details can be found in the format of Holistic Progress Card for foundational stage
developed by CBSE..

e) Identification of Devélobmental Delays

In order to ensure hollsuc and inclusive education, it is important to ascertain provisional cases
of developmental delay in children significantly lagging in achieving developmental milestones
in physical, cognitive, communication, social-emotional, behavioural, - or a combination of
domains. NCFFS-2022 emphasizes the Importance of early Identification and intervention to
ensure individual children recelve timely and appropriate help. Though schools and Teachers
are not supposed to confirm developmental delay or disability and should refer the perceptible
cases to authorized medical professionals for diagnose, however, they can take the following
steps to identify provisional cases for referring to clinical diagnosis:

/

Screening: Schools often conduct umversal developmental screenlng to identify children who
may be at risk for developmental delays. These screenings can be done by teachers, school
psychologists, or other professmnals using standardized assessment tools. 0

Teacher observatlons Teachers spend a significant amount of time with their students and
are well-positioned to observe developmental delays. Teachers can use checklists or rating
scales developed by World Health Organisation to track their students' developmental
progress and identify areas where children may need additional support. NCERT’s

PRASHAST is a checklist that enables the identification of children at risk. It comprises two
parts - for use by regular teachers for first-level screening, and for use by special educators
and others for second-level screening. It is a safeguard against unscientific diagnosis and

needless labelling of :children. It is aligned wnth the Rights of ﬂersons with Disabilities Act
(RPWD) Act 2016

/

Parental concerns: Parents are often the first to notice developmental delays in their children.

School staff should listen to parents' concerns and take appropriate actuc/m to assess/and
address any developmental concerns

Standardized testing: Schools may administer standardized tests to asgess academic skills,
cognitive abilities, or social-emotional development. If a student performs significantly below
their peers on these assessments, it may md?cate a developmental delay.

The framework also encourages teachers to work closely with parents and caregivers to
support children's learning and development. It emphasizes the importance of building strong

partnerships between schools and families to create a supportive and collaborative learning
environment for chlldren

Schools may make use of practical ideas and Sample Individual Education Programmes given
in the framework to ldentlfy and support chlldren with developmental delays.

\




f) Use of Technology
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g) The Learning Environment
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i) Culture of the Instiiution

Fundaniqntally, it children ate loved and cared for, they will learn. Teachers should be kind and
compassionate. The school should be a safe space for all children. Children learn from their
parents (the mothgr being the first teacher), the teacher in the classroom and the environment
around. .Ther'efore, i, is vital that the school works seamlessly with the parents and the
community to provide Imaximum learning opportunities for all children.
i YL ; /
)} Teacher Orientation and Continuous Capacity Building
R '
Through a variety of channels, teachers must consistently engage in their professional growth,
The content must ‘address the difficulties teachers confront, be thorough and complete,
room. It is necessary to provide platforms for peer learning with mentoring

and assistance to ‘teachers. Schools are required to fulfil the mandate given by CBSE

regarding annual minimum teacher training hours.

The National Curriculum,
the 5+3+3+4 schooling m
is organized into five parts, covering broad aims, cross
culture, and requirements for an ‘effective schooling e
approach covering all four stages of schooling,
Stage, and Secondary Stage. " .

Framéwbrk‘fc}r School Education (NCFSE) serves as the guiding framework for
odel propdsed-in the National Education Policy 2020 (NEP 2020). The framework

-cutting themes, subject-specific guidelines, school
cosystem. It was developed with a comprehensive
namely the Foundational Stage, Preparatory Stage, Middle

Schools are advised to follow the following guidelines
for implementing NCFSE-2023: )

Ensure Comprehensive Coverage

Implement the framework to address learnin

g standards, content selection, pedagogy, and
assessments for each stage of schooling.

|

€2 Facilitate Practical Implementation:

Provide guidance that is understandable and a

pplicable to teachers and parents to facilitate
practical changes in educational practices.

m ‘Ensure Clear Learning Standards:

Follgw the specific learning standards for each subject to provide a clear direction for

*  educators and stakeholders, emphasizing competency development as provided for different
stages in the NCFSE-2023.

’ r &
. /
/ o
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@@ Focus on Holistic Development:

Foster not only knowledge but also fundamental capacities such as critical thinking, creativity,
and values essential for holistic growth

m Empower Teachers and Schools:

| Design the curriculum to empower teachers and institutions, fostering creativity and
' engagement in the teaching-learning process. '

/ m Encourage Diverse Pedagogical Approaches:
\ J Encourage a variet

y of pedagogical methods tailored to different agé groups and contexts,
including experient

ial, play-based, and inquiry-based approaches.

I

Integrate Cultural Values: :

Root the curriculum in Indian knowledge and values, integrating contributions from ancient to
contemporary times across various subjects. e
1

m Promote Multidisciplinary Education

Foster multidisciplinary learning to cultivate an i'ntegira'téd_ per's_peqtive and holistic
understanding among students. Lk oAl j

m Ensure Equity and Inclusion

Guided by principles of e
learners.

T

quity and inclusion, ensure access to. quality education for all

[
m Emphasize Art, Physical Education, and Well-being:

Renew emphasis on Art Education anqi/'PhysIcaI Educatlon, Inco,rpdrétlng specific learning
standards and recommended time allocations. v e e el

m Prioritize Environmental Education:

Recognize environmental challen

ges by emphasizing environmental education across all
stages of schooling.

. GE) Integrate skin (Vocational) Education: SRR D
Integrate Skill education with specific standards, contént‘,bédégdgy,

and assessments.




m Foster Multilingualism

Emphasize multilingualism, expecting proficien
languages. Refer to CBSE advisory No: Acad-84/2023 date
guidelines. |

cy in at least three languages, including Ind'ian
d July 21, 2023, for detailed

m Enhance Mathematical and Scientific Literacy:

Emphasize conceptual understangding and procedural fluency in Mathematics,
development of scientific inquiry skills.

alongside the

m Adopt Interdiséiblin.ary Learning:
Encourage an interdisciplinary approach in Social Science education, exploring themes
across human societies|and natural environments. '

Provide Flexibility in Secondary Stage:
Offer flexibility and choice in the Secondary Stage, allowing students to select subjects
aligned with their interests and aspirations.

Introduce lritérJiéciplin'ary Areas of Study:
Introduce se’pérate,'irit_e'rdisciplinary areas of study /ié the Secondary Stage to address
contemporary challenges using knowledge from multiple disciplines. \

Further, in line with the NCESE 2023, it is imperative for schools to reassess and transform their approach
to assessments. Here are some guidelines to facilitate this transformation across different stages of
schooling: e mis e ' )

. Ensure assessment methods are aligned with children's natural learning experiences, avoiding
undue pressure. - . .

. Assessment tools should s‘g’amle‘ssly integrate with learning experiences, avoiding the use of
traditional tests and exams.”.

. Recognize and accommodate the diversity in children's learning styles and expressions, allowing
teachers the flexibility to design various assessment methods effectively.

. Facilitate systematic‘-reco‘rding and documentation of children's progress through evidence
collection. R |

. While teachers should have autonomy in selecting assessment tools, systematic recordkeeping is
crucial for professional responsibilities.

. Prioritize observation of children and analysis of their created artifacts as primary assessment

methods.




Preparatory Stage: y
. Establish a robust system of formative assessment to track individual student progress as formal
g e et e g f v, st il e
l- Tr:fr';ccjiigge formaltlve oral and written assessments, alonQS'de °b5 rvatlon and ariifact andiysis, 1a
. ésesniisjcfzz(;:s:ejslerL:gl(\j/Zrthan:?r:givaen:scsr:sas“r:gts at the end of eaCh' year to ensure readiness for

the next grade, providing support options during breaks between grgdes-

Mi ddle Stage:

. Maintain a competency-based assessment approach, covering all dlmensmns of learning, particu
larly with the introduction of complex concepts.

. Shift emphasis towards conceptual understanding and higher- order capacities, utilizing various
assessment techniques like projects, debates, and presentations.

. Focus regular assessments on testing conceptual understandmg and hlgher-order capacities,
encouraging creativity through appropriate guestions. )

. Conduct yearly comprehensive summative assessments, offefirjg support options to ensure

readiness for tA@ next grade.

/o
Secor{dary Stage: ;
. Emphasize regular formative assessments to facilitate meaningful' Iearr/ﬁng and constructive
feedback, especially coESIdenng the greater subject depth. :
. Continue utilizing classroom assessments, with self- assessment playing a significant role in
student learning.
. Design assessments to evaluate competencies using diverse methods such as case-based
questions, simulations, and essay-type questions, fostering creatnvnty
. Utilize a variety of assessment methods, including written tests; practical tests, projects, and

open-book tests, with comprehensive summative assessments conducted at the end of.each year
or term, often in the form of board examinations.

Additionally, schools are required to implement Holistic Progress Cards (HiPCs) as formal communication
tools between schools and families, providing comprehensive reporting of students' progress based on
competencies and learning outcomes achieved. HPCs should focus on individual progress and interests,
providing disaggregated reporting to avoid comparisons with peers. Detailed guidelines and prototypes of
HPC have been provided by CBSE for Foundational and Preparatory Stage




